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Introduction

Vietnam has opened its door to international tourists largely to accommodate itself to the
hospitality industry that has been on the rise due to globalization and improved local facilities
to support tourism boost (Tran & Pham, 2022). Such growth points to the need for a
workforce with a high level of proficiency in English since cross-linguistic and intercultural
communication is central to the provision of quality services and customer satisfaction
(Chan, 2002; Chang, 2015; Pham, 2022). In other words, there is an escalating demand for
hospitality staff with an excellent command of English for Specific Purposes (ESP) that
facilitates their interaction with international tourists in professional settings. Responding to
this emerging context poses a formidable challenge and requires unflinching endeavor from
stakeholders in enhancing ESP education as well as providing opportunities for learners to
use the target language for workplace communication (Bui, 2022; Lertchalermtipakoon et al.,
2021; Putra et al., 2024; Zahedpisheh et al., 2017).

One of the major constituents determining the quality of an ESP program is the
implementation of assessment (including assessment of learning and assessment for learning)
to measure learners’ linguistic and professional capability of meeting market demands as well
as identify areas for curricular innovation (Le et al., 2018). Effective assessment gauge not
only students' language skills but also their ability to apply those skills in real-world
scenarios (Bui, 2022; Tran et al., 2019). In Vietnam, the renewed interest in ESP assessment
is attributable to the governmental push for developing a workforce with skills and capacities
for working in the context of globalization (Vietnam Ministry of Education and Training,
2008). However, contemporary research has pointed out misalignments between academic
curricula and industry expectations, as well as the ubiquity of conventional assessment
strategies (Nguyen & Gu, 2020; Pham, 2022; Tran et al., 2019). This shift in educational
perspectives can pose difficulties for teachers who are accustomed to teaching with existing
course materials and conventional pedagogical approaches.

The present study aims to investigate Vietnamese ESP teachers’ assessment strategies
for addressing the specific demands of the hospitality industry. Assessment strategies in ESP
education refer to the tools and methods used to evaluate and enhance students’ readiness for
real-world professional scenarios (Bui, 2022; Mannong et al., 2024; Naimi, 2018). These
strategies are particularly important in developing the linguistic, interpersonal, and work-
related skills that are crucial for employability in the dynamic hospitality sector (Hsu, 2014).
By examining teachers’ assessment strategies, this study contributes to the ongoing discourse

on aligning ESP assessment practices with industry demands and offers recommendations for
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refining curricula to better prepare hospitality students for the globalized labor market. The
research question guiding this study is “What are Vietnamese ESP teachers’ assessment

strategies for responding to the demands in the hospitality industry?”

Literature Review

ESP Courses for Hospitality Education

English for Specific Purposes courses are designed to develop language skills and knowledge
tailored to specific professional contexts, empowering learners with the tools needed to
succeed in their careers. These courses integrate both linguistic and practical applications,
with a key focus on aligning instruction with workplace requirements (Dudley-Evans & John,
1998). Central to ESP teaching is needs analysis, a systematic approach that identifies and
assesses learners' language needs, guiding the selection of course content and assessment
methods (Brown, 2016; Flowerdew, 2013). This process involves understanding target
language use, contextualizing learning objectives, and aligning content with students’
existing abilities and goals (Dudley-Evans & John, 1998).

English proficiency is a critical factor influencing staff performance and the overall
success of businesses in the tourism and hospitality sector (Hsu, 2014; Prachanant, 2012).
Specialized terms such as "hospitality English” (Hsu, 2014), "hotel English™ (Shieh, 2012),
and "hospitality language" (Blue & Harun, 2003; Lo & Sheu, 2008) reflect the unique
language demands of this field. English for hospitality courses aims to consolidate students’
language proficiency in areas such as front office operations, food and beverage services, and
customer interaction, with a focus on fostering communication skills relevant to real-world
scenarios (Arafah, 2019; Zahedpisheh et al., 2017). They are often based on authentic
materials, such as hotel brochures, menus, and online reviews, to provide contextual and
relevant learning experiences. Task-based learning and communicative language teaching
approaches are employed to enable students to work on real-life tasks and interact effectively
in the hospitality context (Arafah, 2019). These courses also hinge on the alignment between
academic preparation and industry expectations, enabling students to communicate
professionally in the workplace and fostering behavioral competencies through the
development of interpersonal skills, intercultural business communication, customer
relations, critical thinking, and collaboration (Kardijan, 2017; Zahedpisheh et al., 2017).

While needs analysis serves as a guiding framework for ESP curriculum development
across various disciplines, its application to hospitality education must account for the

sector’s dynamic and customer-oriented nature. The success of such courses hinges on their
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ability to integrate practical, industry-specific content with authentic learning experiences.

This ensures that learners are not only proficient in general English but also equipped with
the specialized skills needed to thrive in the hospitality industry (Lertchalermtipakoon et al.,
2021). Furthermore, the integration of augmented reality (AR) technologies in ESP
classrooms has shown potential for enhancing students' comprehension and professional
readiness by superimposing authentic settings onto their learning environments (Khazaie &
Derakhshan, 2024). The use of AR, as demonstrated in English for Medical Purposes (EMP)
classrooms, enhances students’ embodied and extended cognition, enabling them to better
understand complex concepts and prepare for real-world communication (Khazaie &
Derakhshan, 2024). Such technological advancements may provide valuable insights for
improving ESP courses for hospitality students, ensuring that they are adequately prepared
for industry demands.

Research in the context of Vietham has shown that multilingual employees are in high
demand in different operational sectors of hospitality businesses, such as front office
conversations, food production, cleaning, and communicating with guests (Vu, 2019). Over
100 local universities, colleges, and vocational training institutions offer tourism and
hospitality programs, preparing students for various roles in the hotel industry (Nguyen &
Chaisawat, 2011). The Vietnam Tourism Occupational Skills Standards, established in 2009,
provide guidelines for 13 tourism and hospitality occupations, including English language
standards (Vietnam National Administration of Tourism, 2009). To meet these statutory
requirements, hospitality courses integrate both general English and ESP components, with
the latter focusing intensively on language use relevant to the hospitality industry (Vietnam
Ministry of Education and Training, 2008). However, challenges such as learner
heterogeneity, large class sizes, and a shortage of qualified ESP teachers have remained
primary concerns among local educational stakeholders (Nguyen et al., 2016). There is also a
need for research on the specific requirements of Vietnamese students in a particular field of

study to narrow the gap between the ESP program and industry demands (Le & Le, 2021).

ESP Education and Industry Requirements

The elevated unemployment rate and insufficient competencies in English among students in
the hospitality industry indicate a significant mismatch between ESP education and industry
requirements (Ma'fiyah & Sumardiono, 2023; Pham, 2022; Vu, 2015). The emphasis on
industry-aligned curricula is echoed in the research on Saudi nursing students, which calls for

the development of authentic ESP materials and increased course hours to address
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professional needs (Alanazi & Alharbi, 2021). Similarly, an intervention study on English for
Business Communication in the printing industry highlights the importance of fostering
industry-relevant skills through task-based approaches and tailored interventions (Thavabalan
et al., 2021). These findings provide a strong rationale for the design and implementation of
authentic assessments in ESP education.

This gap is multifaceted and attributable to many factors including curriculum design,
teaching quality, and assessment strategies. Curriculum design is pivotal in facilitating
learners’ access to necessary knowledge and skills for entering the workforce. However, most
English for hospitality courses have failed to respond to learners’ needs and fulfil industry
demands (Brilianti & Rokhim, 2024; Putra & Mulyawan, 2024; Zahedpisheh et al., 2017).
They tend to prioritize receptive (reading and listening) and productive (writing and
speaking) skills and downplay the specific language functions and vocabulary central to the
hospitality industry (Arafah, 2019). In the same vein, Putra and Mulyawan (2024) point out
that the contents being taught and the associated coursework might not always mirror the
common language used in actual hospitality businesses, thus inadequately preparing the
graduate for workplace reality. Goh and Burns (2012) add that successful ESP curricula
should incorporate realistic communication activities to minimize the differences between the
knowing and the doing of ESP. Regarding Vietnam, VVu (2015) investigated the elements of
English utilized by hotel front staff in their interaction with foreign patrons. The study
revealed that there was a remarkable incompatibility between the language used in the
context of coursework and real-life settings. The need for a greater emphasis on practical
language components is echoed in Pham’s (2022) research that showed a discerning lack of
uniformity and varying intensities in integrating work-related elements into the curriculum.
These studies collectively underscore the pressing need to re-evaluate and redesign ESP
curricula to better empower learners for the linguistic and communicative challenges they
may face. Bridging this gap is important, especially in providing ESP courses that can
relevantly enhance hospitality students’ employability as well as their professional
communication skills (Brilianti & Rokhim, 2024).

ESP teaching quality is another unequivocal factor impeding the alignment between
academic preparation and employment requirements. Many ESP teachers lack industry-
specific knowledge and experience, hindering their ability to deliver lessons effectively and
efficiently, as well as develop relevant course materials (Kardijan, 2017). Saeed and Rasul
(2023) argue that not all ESP teachers are readily capable of helping students prepare for the

transition from their academic settings to workplaces. This limitation is compounded by the
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low frequency and lack of immediacy of ESP teachers’ professional development programs

leading to the detachment of teaching content and practices from the real professional world
(Nguyen & Pham, 2016). As such, Rahman (2015) insists on the necessity of designing teacher
education courses based on practical skills and specific ESP knowledge. It is also equally
important to strengthen the partnership between educational institutions and industry in
facilitating teachers’ involvement in professional development, enriching their work-related
experience, and jointly constructing the curriculum (Lertchalermtipakoon et al., 2021).

Finally, assessment strategies contribute significantly to elevating students’ academic
preparation for workplace settings. It has been found that most conventional written tests
generally concentrate on the mastery of grammar and lexicon while excluding pragmatic and
sociocultural aspects intrinsic to effective communication in hospitality contexts (Al-Malki
etal., 2022; Hsu, 2014; Tran et al., 2019). To bridge this gap, Dou (2024) and Nguyen (2017)
advocate incorporating more authentic and practical components into assessment, such as
role-plays, simulations, and scenario-based evaluations. These alternative forms could better
capture the dynamic and interpersonal features underpinning communication in the
hospitality industry (Erazo et al., 2019). Similarly, Bachman and Palmer (2010) argue that
language assessment should consider real-life interactions students will encounter, thus
enhancing their relevance and predictive validity for job performance. For example, Louhiala
and Kankaanranta (2011) state that assessment should include language functions to be
performed in professional settings rather than focusing on grammatical accuracy only.
Further, implementing formative assessment that provides ongoing feedback can help
students enhance their skills and align their academic experience with industry expectations
(Brookhart, 2017). Another pivotal measure is to engage stakeholders in the course of
reviewing assessment to truly reflect the language needs in the hospitality industry
(Lertchalermtipakoon et al., 2021; Yan & Fan, 2021). This partnership may result in devising
effective tools for assessing students and improving the compatibility between school-based

knowledge and skills and workplace expectations.

ESP Teachers' Assessment Strategies in Hospitality Education

Teachers’ assessment strategies are pivotal in evaluating the success of ESP curricula in
achieving their intended outcomes and informing future improvements. Unlike general
language education, ESP places an emphasis on developing specialized language skills
tailored to specific professional contexts. Thus, the validity and reliability of assessments are

critical to ensuring that they accurately measure the required competencies for different
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industries (Chang, 2015; Sliogeriene, 2018). However, whereas prior research has
highlighted the importance of these strategies, it often lacks a nuanced understanding of their
practical challenges and contextual applicability.

As front-line implementers of the curriculum, teachers may have profound knowledge
of the practicality and effectiveness of different assessment strategies in monitoring student
progress in achieving specific language outcomes (Basturkmen, 2014). This is a useful
feedback channel for curriculum developers and teachers on the merits or downsides of
current assessments. Such information is crucial in enabling the continuous adjustment of
ESP curricula toward yielding the best possible learning outcomes (Davoudi-Mobarakeh,
et al., 2014). For instance, role-plays, case studies, and simulations are frequently used to
develop students’ familiarity with workplace communicative situations, offering students
opportunities to apply their skills in realistic scenarios (Hsu, 2014; Zahedpisheh et al., 2017).
Presentations, another effective strategy, enhance students' ability to communicate
professionally, a key competency in the hospitality sector (Lin et al., 2013). Authentic
assessments, which replicate workplace challenges, provide valuable practical experiences
and better prepare students for their future professions (Denisa, 2016). Moreover, teachers’
strategies can reveal potential issues arising from assessments and industry requirements, a
persistent challenge in ESP (Kardijan, 2017; Tran et al., 2019). This alignment seems
essential for ensuring that students are suitably empowered for their future careers, yet it is
confronted with various constraints. The dearth of ESP resources, such as limited access to
expert advice or up-to-date and authentic materials, can make it difficult for teachers to
design assessment forms that accurately reflect real-world scenarios (Nguyen & Pham, 2016).
Additionally, the dynamic nature of the hospitality industry where changes are particularly
frequent makes it almost impossible to develop a curriculum that would not require regular
updating. If the assessment does not reflect industry standards, students could graduate
without the capacity to thrive in their specialized area, thereby creating a skills gap and
limiting their employability (Babalola, 2019). The long-term effects of this misalignment
extend beyond individual students. When employers consistently encounter incompetent
graduates, they may develop negative attitudes toward educational institutions and the quality
of ESP programs. This perception can damage the reputation of these institutions, making it
harder for their alumni to secure jobs and potentially discouraging industry partnerships
(Santos et al., 2019).

The close rapport between teachers and students, combined with teachers’ specialized

knowledge, positions them uniquely to identify and address discrepancies between classroom
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content and real-life language use (Bui, 2022; Borg, 2006). However, although teachers’

perspectives are invaluable for aligning educational practices with industry requirements,
existing research often underestimates the systemic challenges they face in implementing
such changes (Nguyen & Gu, 2020; Tran et al., 2019). The data obtained from teachers’
perspectives can contribute significantly to alleviating misalignments between classroom-
based knowledge and industry needs, offering practical solutions for curriculum design
aiming at better preparing students for their professional futures. Nevertheless, this process is
often hindered by institutional constraints, such as limited autonomy and a lack of resources
for curriculum innovation (Borg, 2006; Nguyen, 2023). As Borg (2006) emphasizes,
teachers’ beliefs, knowledge, and experiences are pivotal in shaping classroom practices. Yet,
these factors alone may not suffice to drive meaningful change without structural support and
professional development opportunities (Khazaie & Derakhshan, 2024). Specifically,
teachers' input on assessment influences not only their strategies but also the broader
curriculum, as their insights help determine the feasibility and effectiveness of various
assessment forms. While such contributions are conducive to bridging classroom knowledge
and industry requirements, the practical implementation of these insights often faces
significant barriers, including outdated materials and inadequate institutional support (Arafah,
2019; Lertchalermtipakoon et al., 2021). Moreover, teachers’ involvement in curriculum
development and assessment processes has been shown to enhance their commitment and
improve students' achievements (Gil et al., 2018). However, this involvement is often uneven
across institutions, with some teachers reporting limited opportunities to influence policy and
curriculum design (Pham, 2022). This disconnection underscores the need for more
collaborative approaches, where teachers are actively engaged as stakeholders in curriculum
reform, supported by robust training programs and institutional frameworks that prioritize
industry alignment (Tran et al., 2019; Al-Malki et al., 2022).

In the context of language education in Vietnam, there is an acknowledged necessity of
reviewing assessments to meet the language requirements in specific professional contexts
(Pham, 2022). Although efforts have been made to integrate work-related elements into ESP
programs, challenges persist in terms of consistency and depth of implementation. Traditional
assessment methods, such as written tests and translations, often fail to capture the complex
language skills and communicative competence required for real-world communication
(Al-Malki et al., 2022). Several studies have shed light on the issues and offered potential
solutions to assessment in ESP programs in Vietnam. Tran et al. (2019) reiterate the

discrepancies between the program’s stated objectives and the assessments that were actually
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adopted in a local university. The program was supposed to encourage various aspects of
language acquisition, but the tests focused solely on lexical and grammatical components and
reading skills and overlooked other language skills and areas. This gap compromises the
program’s ability to equip students with relevant language resources for their future careers.
Another study by Ngo (2023) discusses the gap in English assessment in Vietham showing
that existing policies were not being implemented as planned. While formative and
communicative assessments were being promoted, summative tests remained the most
frequently used type. This could be explained by a number of factors including cultural
differences, lack of resources, and lack of preparation among teachers in applying new forms
of assessment.

These studies highlight the necessity of focusing on ESP teachers’ assessment
strategies, such as role-plays, simulations of real-life communicative scenarios, and project-
based tasks, which align with workplace language requirements. They also reiterate the
significance of bridging the existing gap between academic scholarship and industry demands

through assessments in improving students’ language competence and employability.

Methods

Setting and Participants

This study was conducted at a private international university in Vietnam that aims to
empower students with English language competencies for success in the globalized context.
The university offers a range of ESP courses tailored to different disciplines, such as
Business English, English for Engineering, and English for Hospitality and Tourism. These
courses are designed to develop students' language proficiency in their respective
professional fields. Specifically, students majoring in Tourism and Hospitality Management
are required to study Culinary Terminology (2 credits of theory), Restaurant Terminology
(2 credits of theory), and English for Tourism (2 credits of theory and 1 credit of practice).
The materials are compiled by the teachers based on internationally recognized resources.
Additionally, these courses are supplemented with authentic materials, case studies, and real-
world projects to ensure that students gain practical experience and develop confidence in
using English effectively in their future careers. Regarding assessment, each English course
comprises formative and summative assessments. For the formative assessment that accounts
for 40% of the course score, teachers have the freedom to utilize their own assessment tools
to evaluate their students’ ongoing language performance. The summative component (the

remaining 60%) includes an end-of-term achievement test in the form of multiple-choice
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questions that cover vocabulary, grammar, listening, and reading drawing on the content of

the ESP materials used during the course.

Participants in this study consisted of five Vietnamese nationality ESP teachers
currently working full-time at the university. They took part in this project on a voluntary
basis with the researchers’ commitment to ensuring their confidentiality and anonymity
(pseudonyms are used). They also had the right to withdraw from the study at any time or

refuse to answer any questions they deemed personal or irrelevant.

Table 1. Participants’ Data

Participant Gender ESP teaching experience Qualifications
Master of Business Administration (MBA),
Mr. Tuan  Male 7 years ) ] )
BA in English Language Studies
MA in Hospitality Management,
Ms. Hoa  Female 13 years ) ) )
BA in English Language Studies
Doctor of Business Administration, BA in
Ms. Lan  Female 22 years o ) ) ]
Hospitality, BA in English Language Studies
MBA, BA in Hospitality Management,
Ms. Truc  Female 20 years ) ) )
BA in English Language Studies
) MBA, BA in Hospitality Management,
Ms. Mai  Female 1lyears

BA in English Language Studies

Instruments and Data Collection

This study employed a qualitative approach with two-staged data collection utilizing
narrative frames and semi-structured interviews as the primary tools. In the first stage, a
narrative frame defined as an outline with prompts and blanks that invite participants to
transform their experiences into rich accounts was developed (Barkhuizen, 2011). This
method is useful in allowing participants to elaborate on their own practices (Pham, 2024).
The narrative frame focused on the teachers’ assessment strategies through which they
prepared their students for language use in specific professional settings. In the second stage,
semi-structured interviews were carried out to gain an in-depth understanding of the themes
emerging from the narrative data. Based on the preliminary insights from the narrative frame,
an interview guide was constructed to gather more specific information concerning the
teachers’ assessments and the alignment between students’ language development and
industry demands. The participants were encouraged to share their accounts in English when

completing both the narrative frame and answering interview questions.
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Data Analysis

The qualitative data obtained from the narrative frames and semi-structured interviews were
analyzed by drawing on an inductive approach to content analysis which allows for
identifying patterns as they emerge from the data (Bingham & Witkowsky, 2022). First, the
narrative accounts and interview transcript were read and re-read by the researchers to
develop a full sense of the data. This initial immersion was significant for the subsequent
systematic coding of the data. The next step involved open coding to generate categories of
meaningful extracts relevant to the research questions. These segments of text were then
coded with descriptive codes and a coding tree was formulated by placing these codes under
encompassing categories (Elo et al., 2014). Labels such as ‘nar’ for narrative and ‘int’ for
interview data were applied to minimize confusion between these two data types. Finally, the
researchers formulated general descriptions of the resulting categories with careful

consideration of their relevance to the research topic.

Findings

Enhancing Authenticity in Assessment

The teachers in the present study expressed the need to adopt assessment strategies that
correspond to the nature of the hospitality industry. They advocated the inclusion of
assessment forms that resemble real-life situations students are likely to encounter in future
workplaces. This alignment is essential to narrow the gap between the academic readiness of
graduates and employers’ requirements. For example, Mr. Tuan stressed the use of "role-
plays, scenarios, case studies, and presentations” (Mr. Tuan, nar) to create industry-specific
contexts for communication, stating that these assessment activities "are structured to reflect
common challenges in the field, such as dealing with dissatisfied customers or managing a
busy check-in period™ (Mr. Tuan, int).

Ms. Lan expressed a similar view noting that "I try to include more authentic
assessment strategies based on scenarios such as supporting customers, handling guest
complaints, and planning events. These methods help students develop practical
communication skills that are directly applicable to their future careers” (Ms. Lan, int).
Additionally, Ms. Truc emphasized the value of hands-on practice propounding that "I
brought my students to the laboratory for them to practice with the simulated hotel
management systems for a more immersive learning experience™ (Ms. Truc, int). These
teachers addressed a strong link between the assessment forms employed and students' ability

to practice authentic language for workplace communication. These findings corroborate
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Nguyen’s (2023) argument that the ESP curriculum can be revised based on learners’ needs

and preferences.

The teachers also reiterated the significance of deploying assessment forms that
fostered students’ engagement with real-world challenges, critical thinking and problem-
solving skills as vital attributes in a dynamic and customer-oriented field of hospitality.
Ms. Mai pointed out "I believe that my current assessment strategies prepare students for
career challenges only to a limited extent. They provide a foundational understanding of
language for hospitality and specialized concepts but do not sufficiently develop the practical
and interpersonal skills needed in the industry” (Ms. Mai, nar). She further remarked that
"Authenticity in assessment is crucial for preparing students for the practical demands of the
hospitality sector" (Ms. Mai, int). Similarly, situating the issue of practicality in local ESP
education, Ms. Truc noticed the following:

In Vietnam, there is a growing recognition of the need to move away from rote

memorization toward assessment that promotes critical thinking and practical

application. This shift aligns with broader educational reforms aiming at making
learning more student-centered and relevant to real-world situations. (Ms. Truc, int)

This suggests that developing soft skills alongside ESP knowledge is essential to
effective communication in professional settings. As such, the teachers upheld assessments
that not only measured academic achievement but also prioritized the development of
practical skills and professional competencies. These approaches reflect a broader
pedagogical commitment to equipping students with the elements needed to thrive in a

competitive and ever-changing professional environment.

Mirroring Industry Requirements and Enriching ESP Resources through Collaboration

The teachers acknowledged the significance of stakeholders’ engagement in developing and
executing feasible assessments for students taking ESP courses for hospitality. They
recommended institutionalizing collaboration, having frequent meetings, and inviting guest
speakers to narrow the gap between academics and industry. Ms. Hoa stated "l have
collaborated with industry stakeholders through advisory boards, guest lectures, and
partnerships with local businesses. These collaborations help ensure that assessment
methods are relevant and meet industry standards” (Ms. Hoa, int). These occasions not only
enhance the relevance of the curriculum but also provide students with opportunities for
exposure to real-world scenarios. To elevate such learning experiences, Ms. Lan noted that

"Collaboration with industry could be improved by establishing partnerships with local and
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international hospitality businesses to develop assessment forms that reflect current industry
standards and practices” (Ms. Lan, nar). This highlights a need for continuous curriculum
revision to ensure that teaching and assessment align with industry demands.

However, in response to the drive for more authentic assessment mediated by industry
demands, the teachers appealed to more dedicated learning resources. Ms. Mai maintained
the following:

Technology can play a significant role in enhancing ESP assessment by providing

tools for virtual simulation and online learning platforms that can create more

interactive and realistic learning environments. These tools are especially useful

in compensating for the lack of physical facilities and students can have more

chances to practice because the class size is quite big, about 40 students per class.

(Mai, int)

Her statement underscores the importance of investing in necessary facilities for
implementing cutting-edge assessment forms that take advantage of technological
advancements for educational purposes. Further, the teachers called for a more profound
review of the curriculum and learning materials. As Ms. Truc observed, "The materials of our
ESP courses are all about vocabulary and grammar while communicative tasks are limited
and are often prepared or created mostly by lecturers of their own accord” (Ms. Truc, nar).
This deficiency of updated, engaging materials aiming for students’ rounded language
development hinders the feasibility of implementing authentic assessment that truly reflects
real-world demands. Ms. Truc also emphasized the necessity of improving learning resources
“to include more real-life practice and updated materials which can provide more videos and
communicative tasks for students” (Ms. Truc, nar). As such, more stringent collaboration with
industry stakeholders in enriching ESP learning resources will undoubtedly relieve these
challenges.

It is evident that the teachers recognized the value of collaboration with industry
stakeholders and the need for improving learning resources to augment assessment. Such
partnerships and investments are indispensable for aligning the curriculum and assessment
with industry demands, thereby better preparing students for their future careers. This
approach reflects a proactive stance toward ensuring that educational practices are not only
theoretically sound but also practically relevant and adaptable to the changing landscape in

the hospitality industry.
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Developing More Specialized Assessments

Both the narrative and interview data pointed to the need for more specialized assessment in
the local context. The language proficiency requirement for graduation at the university is
currently based on the Test of English for International Communication (TOEIC). According
to all the teachers in this study, while TOEIC can demonstrate students’ general English
proficiency, it fails to capture the nuanced communication skills, industry-specific
terminology, and practical problem-solving abilities required in the hospitality sector.
Ms. Lan stated that “Standardized tests such as the TOEIC have their place in assessing
general English proficiency, but they do not sufficiently gauge the specific communication
skills needed in hospitality” (Ms. Lan, int). Similarly, Ms. Hoa argued that “the TOEIC can
be useful for testing general English, it may not fully capture the specific language skills
needed in the hospitality industry” (Ms. Hoa, int). To overcome these limitations, the teachers
suggested adding more real-world elements to current assessment strategies. Mr. Tuan
recommended that “It is necessary to have an adapted assessment. | would suggest
incorporating scenarios and questions that reflect common situations in the hospitality
industry, such as customer service interactions, understanding and explaining hotel policies,
and managing guest complaints” (Mr. Tuan, int). He also emphasized the importance of
including more listening and speaking components to evaluate real-life communication skills
(Mr. Tuan, int). Ms. Lan agreed on this view adding the following:

Therefore, assessment should be complemented with practical elements that

reflect the complexities of hospitality roles. I use some parts of the TOEIC test

for my formative assessment in class like a paper test or quiz, but I prefer

authentic assessment. However, students must take the TOEIC as the exit

requirements for graduation. | hope there will be an international language
proficiency test for hospitality to replace it in the future. (Ms. Lan, int)

The desire for a specialized assessment tailored to the hospitality industry is apparent,
with Ms. Hoa mentioning a language proficiency test for chefs, highlighting the need for
assessment that caters to specific roles within the sector: “There was a proposal to the
Ministry of Education and Training on the test of English language proficiency for chefs at
five different levels; however, it can take a long way for this to come true” (Ms. Hoa, int).

In short, the teachers expressed the misalignment of the current benchmarking of the
TOEIC as a graduation language requirement for hospitality education in Vietnam in
response to industry demands. While the TOEIC may be valid in gauging general English

proficiency, it does not adequately prepare students for the specific linguistic and
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communicative challenges they will encounter in the hospitality industry. As a result, the
teachers advocate developing specialized assessments that comprise real-life scenarios,

specific professional terms, and authentic communicative tasks.

Discussion and Conclusion

This study explores ESP teachers’ assessment strategies for bridging the gap between
academic preparation for hospitality students and industry demands. The findings showed the
teachers’ endeavor to create further opportunities for authentic language practice that
simulates workplace communication. To achieve this end, they reiterated the significance of
forming corporate partnerships for informed decisions on curriculum design and refinement
of assessment forms aiming for students’ development of ESP that is best aligned with
hospitality industry standards and demands. They also called for more learning resources and
materials that mirrored situations that students would encounter in their future work and
standardized ESP tests that demonstrated authentic language use in their specific discipline.
They perceived that while preparing students for their real-life roles in the predominantly
service-oriented industry, it was crucial to develop relevant competencies in students through
assessment techniques such as role-plays, case studies, and project-oriented tasks. These
forms of assessment were intended to showcase learning derived from real-life scenarios and
exposure to simulated workplace contexts (Hsu, 2014; Zahedpisheh et al., 2017). Such
practices are in tune with those utilized by ESP researchers who insist on the development of
social and occupational skills for successful communication (Bui, 2022; Ngo, 2023; Nguyen
et al., 2019). The findings also resonate with studies highlighting the importance of
contextualized and authentic assessment in ESP. Flowerdew (2013) emphasizes the need for
ESP assessment to be closely linked to the specific needs of the target profession, advocating
for task-based assessment and authentic materials that reflect real-world scenarios. Similarly,
ESP assessment should focus on the development of communicative competence relevant to
specific professional contexts through the adoption of more innovative methods that reflect
the practical use of language (Dudley-Evans & John, 1998; Sliogeriene, 2018, Vogt et al.,
2020). The emphasis on incorporating real-world tasks and scenarios into assessments aligns
with the perspectives of the ESP teachers in the present study who recognized the importance
of bridging the gap between academic preparation and industry expectations. A key
implication of these findings is the necessity for fostering collaboration between educators
and industry stakeholders. For example, the integration of advisory boards and guest

speakers, as suggested by participants, provides opportunities to develop assessments that are
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both relevant and practical. While previous studies have recognized the value of such

collaboration (Nguyen & Pham, 2016; Pham, 2022), this study demonstrates their
unequivocal impact on enhancing students' language and professional competencies.

Besides, this study examined the specific challenges and opportunities within the
hospitality industry, revealing the teachers' proactive role in bridging the gap between
academic and industry expectations. The teachers agreed on various drawbacks in deploying
ESP assessment strategies to meet industry demands due to the limitations in terms of
authenticity and dedicated learning resources. Similar findings were identified by Can (2019)
and Mannong et al. (2024) who highlighted serious deficiencies of resources for ESP
students. The need to have a standardized ESP test for the respective industry also supports
the criticism made by Al-Malki et al. (2022) and Tran et al. (2019) that traditional assessment
methods were incapable of capturing workplace communication. In the same vein, Nguyen
(2017) reiterated the necessity of aligning assessment with industry demands, especially for
hospitality programs that require functional aspects to be incorporated into assessments. The
study also highlights the dynamic nature of the hospitality industry in which rapid changes
demand continuous updates to curricula and assessments. This aligns with prior research that
critiques the rigidity of traditional assessment strategies in ESP contexts (Al-Malki et al.,
2022). The findings suggest that formative assessments, such as peer reviews and reflective
journals, could complement summative approaches to better capture students' progress and
adaptability.

A distinctive feature of the present study is that the participants were not merely EFL
teachers, but they held qualifications and had experience in the hospitality industry.
Therefore, it was not so difficult for them to design and integrate authentic assessment into
the curriculum. They were also willing to include various types of assessments to better
support their students in their academic preparation for future workplace communication. The
teachers’ commitment to diversifying assessment forms based on their prior experiences in
the hospitality industry corroborated the findings by Chang (2015) and Naimi (2018) who
emphasized the importance of teachers' industry-specific knowledge in designing and
implementing effective ESP curricula and assessments.

Findings from this study provide a number of important implications for ESP teachers
and curriculum designers in hospitality education. First, the focus on real-life language use
and industry relevance points to the fact that teachers should incorporate assessment
strategies that reflect the unique context of the hospitality industry. These could be in the

form of case studies, simulations, and project-based assignments in which students are
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involved in using authentic language and work-related competencies in various professional
settings and roles. Further, as corporate partnerships and resources are highly essential for
effective ESP programs, it is recommended that teachers should enlist the support of various
industry players in developing assessment types and models that mirror the latest industry
trends and in exposing students to internships and other practical assignments. This may
entail signing partnerships with hospitality businesses, holding regular workshops and
seminars, and inviting professionals as keynote speakers during work-related events on
campus.

The present study contributes to the growing literature on ESP assessment in Vietnam
and worldwide focusing on the interplay between assessment strategies and enhancement of
employable language skills for hospitality students. It amplifies the necessity of realistic and
career-oriented assessment, engagement with industry, investment in learning resources, and
specialized standardized tests for ESP learners. However, it exhibits some limitations
concerning the representativeness of the findings as it only embraced the perspectives of five
ESP teachers in a private university in Vietnam. More diverse views from teachers in various
public and private institutions around the country would provide a more rounded picture of
the deployment of ESP assessment strategies and the extent to which they respond to industry
demands. Also, it fails to address the views of other stakeholders such as local administrators
and businesses having partnerships with the university. Future research can delve into the
voices of multiple stakeholders to showcase the complexity of the issue under investigation.
Another research avenue is to explore the best ESP assessments and students’ feedback on

their merits in preparing them for better employability.
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